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ACTIVITY 8:
COMMON TEACHING METHODS
• Relates to L.O. 2
• Topic:
• Considering some of the different teaching methods
that are used in a competency based classroom.

• You will be presented with some of the most common
teaching methods and activities found within competencybased classrooms and then evaluate which competencies can
be fostered by these activities.
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ACTIVITY

Whilst we present some common
methodologies, think about what
competencies you think are being
fostered for each one and how you
could fit these methods into your
own teaching
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PROJECT BASED LEARNING (PBL)
•
•
•
•

Student-centred
Can be individual or group work
Encourages critical thinking and creativity
Investigatory work done to solve a real world
problem or answer a question
• Knowledge demonstrated via presentation/end
product for a suitable audience.
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ENQUIRY BASED LEARNING (EBL)
•
•
•
•

Students have an active role
Can be individual or group work
‘Learning through doing’- real life application
Encourages drawing upon previous
knowledge/experience
• Case study/scenario that needs analysis and enquiry
• Independent investigation and methods employed
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ROLE PLAY
•
•
•
•

Group activity
Student centred but can be teacher led
Builds confidence and develops problem-solving
Individuals put themselves in someone else’s
shoes or an imaginary situation
• Act out a scenario with the pretend
circumstances in mind
• Allows students to explore situations to develop
experience and experiment with different
strategies
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LEARNING THROUGH DISCUSSION
•
•
•
•

Group activity
Can be student-led and teacher-led
Discussion between students on a given topic
Start with initial theories and build upon these as
the conversation progresses
• Builds rapport, challenges opinions and
encourages deeper thinking
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‘BUZZ’ GROUPS
• Small group activity
• Quick, intense and in-depth discussion between

2-3 people
• Answers specific question/explores precise
information
• Integrates theory with experience
• Culminates lots of ideas as there are lots of small
groups within one class
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BRAINSTORMING
• Student centred
• Can be individual or group based
• Students find answers and solutions to a

particular topic/debate by spontaneously
gathering or mapping their ideas
• Encourages creativity and more ‘crazy’ or
original ideas
• Links can be made between ideas
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CLASSROOM VOTING
•
•
•
•
•

Whole group activity
Teacher-led
Quick, easy and engaging
Can be interactive using apps e.g. Socrative
Using prepared activities or questions to assess
knowledge and understanding
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GAMES
• Can be individual or group
• Student or teacher led (usually student led if

playing individually)
• Engaging and interactive
• A fun way to help students reinforce their
knowledge and understand difficult concepts.
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READING COMPREHENSION
• Individual
• Students are presented with a passage of text and

a series of questions about what they have read
• Comprehension= constructing meaning from the
text to understand it
• Encourage critical thinking and allow for deeper
understanding of the topic
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ACTIVITY
Using this knowledge and your handout…
• Individually decide which of our nine competencies each
activity fosters. Track this by using your checklist.
• Discuss this in your groups of 4. Do you all agree? Is
there any that you would change based on your
discussion?
• We will show you one of the possible combinations that
you may have, which may be the same as yours or
completely different!
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ACTIVITY 9: LESSON PLANNING
• Relates to L.O.’S 1 and 2
• Topic:
• Evaluating a traditional lesson plan

• You will be given an example lesson plan and asked to

evaluate it’s methodological elements, strengths and
weaknesses. You will then be asked how you can use what
you have learnt to improve the lesson plan and make it more
aligned with a competency based approach.

15
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1

ACTIVITY 10:
CB ACTIVITY CREATION
• Relates to L.O. 1 and L.O. 2

• Topic:
• Designing your own activity/task that can be used
within a primary classroom.
• You will design your own activity for use within a classroom,
then you will have to swap with another participant and peerreview their activity proposal.
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ACTIVITY
Resources needed:
• Worksheet 16: Activity creation
• Worksheet 17: Activity rubrics
• Thinking about everything you have learnt and using the
questions in the worksheet, design a suitable competency
based activity that fosters at least two of the nine
competencies.
• Once you have all finished, you will swap with the
person sat next to you, and peer review their proposal
using the provided rubrics. Ensure that you stick to the
rubrics as closely as possible.
• You can then come together, swap materials back and
provide some brief verbal feedback.
3
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ACTIVITIES 11 and 12:
ASSESSMENT
• Relates to L.O. 2
• Topic:
• Reflecting on what assessment is and the principles
of good assessment.
• You will be asked to reflect on your experiences of
assessment, then we will present some of the principles of
quality assessment and assessment types.
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ACTIVITY

Reflecting back on your
experiences of teaching, have you
experienced assessments that have
been successful or unsuccessful?
Why were they? Note down your
thoughts on Worksheet 18.
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WHAT IS ASSESSMENT?
In the context of education, assessment can be
described as:
“the process of gathering, recording and using
information about a learner’s response
(performance/achievement) to a task”

4

WHAT IS ASSESSMENT?
Formative
•

Goal: monitor student learning to provide
ongoing feedback to improve both teaching and
learning
• Help students identify strengths and weaknesses
and target areas that need work
• Help teachers recognise when students are
struggling and address problems
• Low/no value in contribution to their grades
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WHAT IS ASSESSMENT?
Summative
•

Goal: evaluate student learning at the end of a
course by comparing it against a
standard/criteria.
• High value- these will contribute to a students’
score/grade and more importance is placed upon
them.
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WHAT ARE THE
PRINCIPLES OF
GOOD ASSESSMENT?
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CONSTRUCTIVE ALIGNMENT
•

Constructive alignment is an important element
of assessment design when aiming to make
good quality, competency based assessments.
• Constructive alignment is when:
•

•
•

The teacher provides clear and specific goals
and learning outcomes
Learners construct meaning from their learning
Activities and assessment directly link to the
learning outcomes
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VALID AND RELIABLE
•

Validity- Assessment tasks and criteria
effectively measures student attainment of the
intended learning outcomes

•

Reliability- Clear and consistent processes for
the setting, marking, grading and moderation of
assignments
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•

Accessible and explicit- Clear and accurate
information about the assessment(s) should be
made available to all students.

•

Inclusive and equitable

•

Manageable- provide a reliable demonstration
of the students’ abilities

•

Both formative and summative assessments

•

Timely feedback that facilitates improvement
and promotes learning
10

WHAT ARE THE
DIFFERENT TYPES
OF ASSESSMENT?
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ASSESSMENT
Some of the activities that we looked at previously can
be used as both formative and summative assessments.
To recap, these are:
• Enquiry-based learning (EBL)
• Project-based learning (PBL)
• Role play
• Brainstorming
• Buzz groups
• Games/Quizzes
• Class debates/Discussion
• Reading comprehension
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ASSESSMENT
Some of the activities that we looked at previously can
be used as both formative and summative assessments.
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• Project-based learning (PBL)
• Role play
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• Games/Quizzes
• Class debates/Discussion
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OTHER METHODS OF ASSESSMENT
•

Examinations- both unseen and seen (before the
exam date)
• Coursework- often incorporating one or more of
the activities previously mentioned
• ‘Capstone experience’ or major
project/dissertation- culminating experience or
piece of work at the end of the degree in which
students choose an area to study in great depth and
incorporate all the skills and knowledge that they
have learnt throughout their course.
14

OTHER METHODS OF ASSESSMENT
•

•

•
•
•

Research proposal- a logical and thought out
summary of the research study that you are
proposing.
Executive summary- summary of a large body of
text/research (often for a business/academic
audience)
Book chapter
Presentations- individual and group
A ‘viva’- oral examination usually involving a
question and answer session based on a particular
topic or piece of work
15

ACTIVITY 13:
CONSTRUCTIVE ALIGNMENT
• Relates to L.O.’S 1 and 2

• Topic:
• Understanding the concepts of constructive
alignment
• You will be shown some samples of teaching plans and you
will have to decide whether the learning outcomes, assessment
criteria and assessments are aligned, partially aligned or not
aligned.
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ASSESSMENT EXPERIENCES

Now that we have made you think about your own
experiences of assessment, we are going to present
some of our own that we think were successful or
unsuccessful for particular reasons. See if you can
find similarities between your own!
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UNSUCCESSFUL ASSESSMENT
Book proposal
Students had to:
• Decide an appropriate ‘theme’ for the book that would link all taught
concepts together
• Write an introduction
• Write a sample of two chapters along with all the appropriate
references and further reading
Unsuccessful because:
• The complexity meant that students felt frustrated and stressed about
how to succeed in this assignment
• A lot of students misinterpreted it or did not understand how to make
the necessary meaningful links, resulting in low grades
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UNSUCCESSFUL ASSESSMENT
Exam
Students had to:
• Revise one topic from each of the ‘sections’ provided by the course
leaders and know this well in order to be able to answer
Unsuccessful because:
• One of the questions on the exam included a mixture of TWO topics
from one section… which students hadn’t revised! They had to
attempt to answer it when they had not prepared half of it.
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UNSUCCESSFUL ASSESSMENT
Group presentations
Students had to:
• Work as a group to conduct EBL around a given scenario and then
present this at a professional conference to the company that
provided the task
Unsuccessful because:
• Made up a large proportion of their final year grade (80% for that
module) and the nature of the assessment meant that it was difficult
for teachers to track if all the group were contributing equally
• Caused a lot of conflict between groups due to the importance and
difficulty of the task
• Often the students’ first experience of EBL, which left them
worrying a lot about whether they were doing the right thing over
the 10 week process
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SUCCESSFUL ASSESSMENT
Individual Vivas
Students had to:
• Face a ‘panel’ of the course leaders and answer questions about any
of the topics that were taught to students on the course.
• Students were able to bring in a pre-prepared document containing a
maximum of 30 words that were to prompt their memories (mind
map)

Successful because:
• Gave students an opportunity to really demonstrate their ability to
talk critically about the subjects
• Gave them the opportunity to decide to make notes on the areas they
were struggling with (which were different for every student)
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SUCCESSFUL ASSESSMENT
Research proposal
Students had to:
• Compile a research proposal outlining how they would answer a
particular research question in their chosen area.
• Needed to provide information on: background literature, rationale,
hypotheses, methodology they were proposing, timeline, ethics.
Successful because:
• Creative opportunity for students to demonstrate their skills and
ability for real life application
• Informal oral presentation to the class before the deadline to allow
them to get some feedback and improve their final submission.
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