Activity 1: Benefits of Competency Based
Education (CBE)
Worksheet 1
This activity relates to L.O 1 and L.O 2. Having watched the three videos on CBE and
based on your experiences from the online training, please spend five minutes working
on your own listing what you think are the benefits of CBE. Then you should Discuss
your answers in your groups of 4. In your group, share your ideas and reasons for your
chosen benefits. Is there any you like and can add to your list?

1
2
3
4
5
6
7

8
9
10
11
12
13
14
15
16

ACTIVITY 4: What makes a ‘good’ teaching
plan?
Worksheet 2
This activity relates to L.O 1. You should review the accompanying teaching plan and
complete the following worksheet which involves thinking about the example teaching
plan and your own teaching plan.
What are 5 positive
things about the plan that
we have provided?
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What makes it a ‘good’
plan?
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If you used those 5 points
as indicators, does your
plan meet these points?
How does it/
how does it not?

What are the main
differences between your
plan and this plan?

Activity 4: CBA Teaching Plan Example
Educational, Support Needs and Inclusion
Course Code: PSY3903
Level: 6
Academic Year: 2017-2018
Course leader:
Department: Psychology
Credits: 20
Hours of learning:
Face-to-face learning: 40 hours
Independent learning: 160 hours
How this course fits with the rest of the degree
This course requires that you take the psychology that you have learnt in previous years
and apply it to considerations of educational support needs and matters of
inclusion/exclusion. You can draw on any areas of psychology when you do this: from
bio-psychology through to social psychology.

Degree learning outcomes
This course teaches (practices or develops) the following level 6 degree learning
outcomes:
Knowledge and understanding
1. Critically evaluate the scientific method and empirical methodology within
psychology.

Skills, qualities and attributes.
1. Apply multiple perspectives to psychological issues outside an academic
context, including organisational contexts, in order to make practice-based
recommendations.
2. Carry out empirical studies involving a variety of methods of data collection and
appreciate the practical, theoretical, and ethical issues related to different
methodologies.

This course teaches (practices of develops) and assesses the following level 6 degree
learning outcomes:
Knowledge and understanding
1. Critically evaluate psychological theories and psychological evidence within the
core knowledge domains of psychology.
2. Critically evaluate current issues in psychology and core psychological debates.
3. Demonstrate a critical awareness of the applications of psychology.
4. Critically reflect on the relations between psychology and related disciplines and
an appreciation of the integration within psychology across different
perspectives.
5. Critically reflect on the social context and the conceptual and historical
perspectives in psychology, taking in to account the international setting of the
discipline.
6. Critically evaluate the role psychology plays in engaging with organisations and
wider society.

Skills, qualities and attributes.
1. Apply an evidence-based approach to critically evaluate patterns of behaviour,
psychological functioning, and experience, taking in to account distinctive
psychological approaches and the international setting of the discipline.
2. Critically appraise a range of resources, including primary research papers, and
retrieve and organise information effectively.
3. Make critical judgements and evaluations using evidence-based reasoning to
present and evaluate research.
4. Demonstrate high levels of teamwork.

Course aims
The course aims to address the implications of psychological theory for the education of
children, young people and adults with particular educational support needs and for
societal understandings of their lifelong development. Specifically, the following
questions are addressed:
1. What kind of educational support needs are there?
2. How does psychological theory contribute to understandings of the nature and
development of educational support needs across the lifespan?
3. In what ways does the discipline of psychology act to reinforce and/or to
challenge exclusion?
4. How can psychological knowledge inform pedagogic interventions?
5. How can psychological theory, and related intervention, be evaluated?

Course learning outcomes
Knowledge and understanding.
After studying this course students should be able to:
1. Demonstrate an understanding of global issues relating to the domain of
educational support needs.
2. Evidence an advanced level of knowledge and understanding of one specific
area of need.
3. Use psychological theory to explain the nature and development of particular
educational support needs.
4. Critically evaluate the outcome of intervention research.
5. Critically evaluate the role of psychology in relation to societal/cultural
understandings of educational support needs with particular reference to notions
of inclusion and exclusion.
Skills, qualities and attributes.
After studying this course students should be able to:
1. Critically appraise information from a range of resources, including primary
research papers to use evidence-based reasoning to support or challenge
arguments.
2. Critically apply psychological knowledge to events and problems outside of
academia.
3. Demonstrate a range of transferable skills including information retrieval,
planning and organisation, and effective communication.
4. Contribute to the leading of an interactive discussion/seminar.

Course content:
This course will provide a framework for critical reflection on the relationship between
the discipline of psychology and the range of understandings of educational support
needs and inclusion. The course addresses issues to do with psychology’s role in our
understanding of children and adults with educational support needs. Additionally, the
course addresses issues related to inclusion and exclusion. The topics covered include:
1.
2.
3.
4.
5.
6.

Autism and ADHD
Emotional and behavioural difficulties
Reading and writing difficulties
Intellectual disabilities
Learning and communication impairments
Able/gifted children

Teaching and learning methods
Emphasis throughout the course will be placed on both the development of independent
learning and learning through collaboration. Students will develop an expertise in an
area of their choice within the domain of ‘educational support needs’. Therefore, the
course will set up a framework within which students can study their own chosen topic,
with a developing awareness of the complex issues and debates that inevitably shape
people’s understandings of inclusion and exclusion.

Throughout this course students will experience a combination of the following
methods:




Face-to-face learning:
o Lectures
o Seminars/workshops- including class discussions and debates and
worksheets
o Student led ‘mini’ seminars – As part of group project work, students
will be put in groups of four or five and expected to prepare one miniseminar. Each group will be allocated an area on which to lead the
seminar.
Individual learning:
o Independent reading
o Group work and individual work to complete set tasks (case studies, set
reading and activities to support face-to-face learning).

Course assessment strategy
The course will include both summative and formative assessment opportunities.

Summative assessment task
Students will be assessed formally through the course:


Portfolio – students will produce a 2500 word portfolio that demonstrates their
expertise in an area of their choice within the domain of ‘educational support
needs’. Potential topics that the students could select include: Autism; ADHD;
Down Syndrome; Developmental Coordination Disorder; Intellectual Disability;
Tourette Syndrome; Cerebral Palsy

Summative assessment criteria
The standard university assessment criteria will be used as a grading framework for this
course. The specific criteria for the course assessment are:
1. Breadth and/or depth of knowledge and understanding about chosen area;
evidence base for the portfolio
2. Quality of argument (direction, relevance of material, use of evidence,
discursive/critical edge)
3. Clarity and originality of analysis with respect to the contribution of psychology
to understanding, intervention, or to the promotion of inclusion
4. Awareness of key/wider issues in the whole area (inclusion, ethics, policy,
voice, methodology)
5. Structure, organisation and clarity of material
6. Skills – clarity of writing, referencing, effective proof reading, and adherence to
word limit.

Grading Matrix

Criteria
Breadth and/or depth
of knowledge and
understanding about
chosen area(s);
evidence-base for
essay

A+
Excellent knowledge and
understanding of the area of
study, typically beyond what
has been taught (particularly
for a mid/high 1st); evidence
of extensive and appropriate
selection of reading beyond
the prescribed.

Quality of argument
(direction, relevance
of material, use of
evidence,
discursive/critical
edge)

Evidence of extensive and
appropriate selection and
critical evaluation/ synthesis/
analysis of reading beyond the
prescribed range, to direct
arguments. Writing has a
strong critical/discursive edge.

Clarity and originality
of analysis with
respect to the
contribution of
psychology to
understanding,
intervention, or to
the promotion of
inclusion
Awareness of
key/wider issues in
this whole area
(inclusion, ethics,
policy, voice,
methodology etc.)

The essay has clarity and
direction throughout with
respect to the analysis of the
contribution of psychology.
Material has been well
synthesised, and the writing
has direction.

A good awareness of some key
issues and debates which
frame psychological
knowledge, understanding and
practice in this area.

A
Very good knowledge and
understanding of the area of
study; facts/concepts are related
together and there is an ability
to apply to known/taught
contexts; evidence of
appropriate selection of reading,
some beyond the prescribed
range.
Evidence of appropriate selection
and critical evaluation of reading,
some beyond the prescribed
range; may rely somewhat on
sources to direct arguments;
some critical/discursive writing

B
Good knowledge and
understanding of the area of
study; evidence of appropriate
selection of reading, but
generally reliant on set sources.

C
Knowledge and understanding
is sufficient to deal with
terminology, basic facts and
concepts; some ability to select
appropriate reading; general
reliance on set sources.

D
Insufficient knowledge
and understanding of
the area of study.

Fail
Highly insufficient knowledge or
understanding of the area of
study; understanding is typically
at the word level with facts
being reproduced in a disjointed
or decontextualised manner;
material is inappropriately used

Some ability to select and
evaluate reading however
work may be more generally
descriptive; a descriptive
review of a ltd set of sources;
general reliance on sources to
direct the writing; arguments
may be weak or poorly
constructed.
Very little attention overall to
the 'contribution of
psychology'. The essay is really
'about' the chosen area(s) of
educational support needs,
rather than being about
psychology.

Fails to address the
essay title; arguments
poorly constructed;
typically ignores
important sources in
development of work
and material is
inappropriately used.

Fails to address anything relevant
to the essay title.

The essay has clarity and
direction in most of the writing
with respect to the analysis of
the contribution of psychology.
Good synthesis of material if
somewhat received, although it is
mostly the author who is giving
the writing direction.

Evidence of appropriate selection
and evaluation of reading; a
descriptive overview of the
literature, mostly understood,
but generally reliant on these
sources to direct the writing;
writing is balanced towards the
descriptive rather than critical or
analytical.
The writing, balanced towards
the descriptive, is mostly being
directed by the
sources/literature, rather than by
the author. The material is only
directed towards the
'contribution of psychology' from
time to time in the essay.

No attention to the
contribution of
psychology.

No attention to the contribution
of psychology.

Awareness of one or more key
issues and debates which frame
psychological knowledge,
understanding and practice in
this area.

Little awareness shown of key
issues and debates which frame
psychological knowledge,
understanding and practice in
this area.

No awareness shown of key
issues and debates which
frame psychological
knowledge, understanding and
practice in this area.

No awareness shown
of key issues and
debates which frame
psychological
knowledge,
understanding and
practice in this area.

No awareness shown of key
issues and debates which frame
psychological knowledge,
understanding and practice in
this area.

Structure,
organisation and
clarity of material
(global)

Excellent demonstration of
relevant skills; overarching
structure of essay is clear and
fully supports the clear
exposition of the argument(s);
performance deemed beyond
expectation of the level.

Very good demonstration of
relevant skills; structure of essay
is clear, and mostly supports the
clear exposition of the
argument(s); strong
communication skills.

Good demonstration of relevant
skills, though may be limited in
range; communication shows
clarity but structure may not
always be coherent; overarching
structure does not support the
exposition of a strong line of
argument(s).

Skills (clarity of
writing at a local
level, referencing,
effective proof
reading, adherence to
word limit)

Excellent demonstration of
relevant skills; excellent writing
skills at the sentence and word
level; performance deemed
beyond expectation of the
level. Referencing and proofreading very strong. Word limit
adhered to.

Very good demonstration of
relevant skills; strong writing
skills at the level of the word and
sentence; good referencing, good
proof-reading; word limit
adhered to.

Good demonstration of relevant
skills; writing skills at the level of
the word and sentence mostly
good, with some lack of clarity;
referencing and proof-reading
acceptable; word limit may have
been exceeded.

Adequate demonstration of
relevant skills over a limited
range; communication is
generally competent but with
some weaknesses;
disorganised; Overarching
structure difficult to detect and
provides little direction to the
writing.
Evidence of some competence
in relevant skills; writing skills
at the level of the word and
sentence needs some work to
improve clarity; evidence of
referencing and proof-reading
but noticeable weaknesses;
word limit may have been
exceeded.

Demonstration of
some relevant skills
over a reduced range;
communication shows
ltd. clarity;
disorganised;
structure is not
coherent.

Demonstration of some relevant
skills over a reduced range;
communication shows limited
clarity; disorganised; structure is
not coherent.

Writing shows limited
clarity; poor
presentation; local
structure at the
sentence and word
level not coherent;
inadequate
referencing; little
evidence of proof
reading.

Writing shows limited clarity;
poor presentation; local structure
at the sentence and word level
not coherent; inadequate
referencing; little evidence of
proof reading.

Formative assessment tasks
A range of formative assessment tasks will be used throughout the course to assess
students’ understanding of the course content aligned to the course learning outcomes
including:



The student led ‘mini seminar’ where feedback will be given on knowledge,
understanding, and clarity of presentations
Enquiry based learning tasks during seminars/workshops

Feedback opportunities
There will be opportunities for feedback on both the summative assessment and
formative assessment:
Summative assessment feedback opportunities
Students will receive prompt written feedback on their work, which will be delivered to
you together with a provisional grade, when it has been marked. The feedback will aim
to give students constructive advice about what to work on in order to make
improvements in their next piece of writing.

Formative assessment feedback opportunities
Throughout the course there will be plenty of opportunities for students to discuss
things/ask questions/get feedback from the tutor, to develop their understanding of the
area, and to help clarify anything that they have not understood. Furthermore, they will
be working together on many things, so your knowledge and understanding will develop
through collaboration. Students will be required to be prepared to listen to the
opinions/feedback of others and also be prepared to share your opinions/feedback on the
work of others during the sessions. Students will receive feedback on the formative
seminar task.

Reading list
This list is a starting point for your studies on this course. Weekly suggested reading
will provided for each topic area and students will be encouraged to engage with
contemporary primary resources.
Beveridge, S. (2000). Special educational needs in schools. London: Routledge.
Bogdashina, O., & Casanova, M. (2016). Sensory perceptual issues in autism and
Asperger syndrome. London: Jessica Kingsley Publisher.
Callus, A-M. (2013). Becoming self-advocates: People with intellectual disability
seeking a voice. Oxford: Peter Lang

Coch, D., Dawson, G., & Fisher, K. W. (Eds.). (2007). Human behavior, learning, and
the developing brain: Atypical development. New York: Guilford Press.
Grant, D. (2017). That’s the way I think: Dyslexia, dyspraxia, ADHD and dyscalculia
explained (3rd ed.). Abingdon: Routledge.
Lewis, V. (2003). Development and disability (2nd ed.). Malden, MA, US: Blackwell
Publishing.
Wood, D. (1998). How children think and learn: The social contexts of cognitive
development (2nd ed.). Malden, MA, US: Blackwell Publishing.

Activity 5: Competency-Based Activities
Worksheet 4: Primary Example 1
Group projects- Geography
Get into groups of 4-6
In your groups, choose a country that interests you the most out of the following (please
note, they would have had a brief overview of all of them beforehand):







South Africa
Mexico
Thailand
Greece
Peru
Egypt

Your group will now become the ‘experts’ of that Country.
Using the resources that you’ve got available to you (books, magazines, computers)
work together to research your Country. Particularly focus on things like: how many
people live there, things you could see if you visited, any special food or drink, what the
weather is like, and any thing that interests you.
Come together and discuss what you’ve found. Choose an element of your country that
interests you the most, and think of a fun and interesting way to present this to the class.
(e.g. South Africa - You may want to take the class on Safari and introduce some of the
animals from the country)
Your classmates may ask you some questions about what you have found, and which
elements you found most interesting, as you are the experts.
Before you present your findings to the class, you should also come up with 5 questions
that you want to ask your classmates at the end to check that they have been listening
(whiteboards and pens would be used here to encourage engagement).
Please note- the teacher would be a facilitator throughout this process and guide their
learning and ideas.

Activity 5: Competency-Based Activities
Worksheet 5: Primary Example 2
Performance task
Context: These tasks put the student at the centre of the learning and should engage
them into wanting to know more about the topic.
The teacher should conduct surveys of the students’ preferences and interests to search
for an appealing topic (using whiteboards to enhance engagement).
The teacher can then use the RAFT technique (roles, audience, format, central topic) to
provide several different scenarios and therefore provide students with some choice and
autonomy.
Example performance task:
Time travel
You are taking a journey back in time to your favourite era. Find out everything you can
about that time period. Write a letter to your friend (who lives in a different country),
telling them all about your experiences and your life.
Things to consider including:







Your house
Your job
Clothes
Family life
The people running the country
Special events

Activity 6: Competency-Based Activities
Worksheet 6: Primary Example 3
Problem-Solving in Maths
Example task: Fraction triangles
Get into pairs
You will be presented with a series of triangles that have fractions problems or answers
on the sides.
In your groups, your job is to successfully match the correct problem to the correct
answer.
The end goal is to form a pyramid, in which all the question and answers are paired up
correctly (see below).
You may have your exercise books out to look back at previous lessons and use this to
help work out the answers.
The teacher will walk around the classroom and give hints where required (but not just
provide answers).

Activity 5: Competency-Based Activities
Worksheet 7: University Example 1
Context:
These problems would be given to Psychology Masters students in a Statistics course.
They receive learning via independent reading and lectures/workshops and then are
given problem sets such as the one below to complete in their own time to further their
learning and consolidate their understanding. These sets appear online through the
learning platform and are automatically scored. Students will find out which ones they
got correct. They could complete these as many times as they want to.

“Problem Set”
A box contains many gold and silver coins. You sample 20 coins from the box,
sampling with replacement. You obtain 12 gold and 8 silver coins. Test the hypothesis
that the true proportion of gold coins in the box is 50%. Report the p-value.
The following questions break down the problem.
Question 1 (1 point)
What is the definition of a p-value?
 The p-value is the probability that your results are due to chance.
 The p-value is the probability of getting your data if the hypothesis is true.
 The p-value is the probability of not receiving data not predicted by your
hypothesis assuming the hypothesis you did not hold is in fact true.
 The p-value is the probability that the null hypothesis is true
 The p-value is the probability of obtaining data as or more extreme that the data
you obtained assuming the hypothesis is true.

Question 2 (1 point)
Which of the following values for the number of gold coins in a sample are as or
more extreme than the number of gold coins in the sample, stated in the problem
statement above?





0-7
0-12
1-7 (i.e. 1 to 7 inclusive)
0-8 and 12-20

Question 3 (1 point)
What is the probability of getting some number of gold coins, in a sample of 20, that
is as or more extreme that the number of gold coins actually obtained?





0.2517
0.4965
0.5034
0.1315

Question 4 (1 point)
You flip a coin 20 times. It lands heads 16 times. Test the hypothesis that the coin is
fair, i.e. it is equally likely to land heads or tails. What is the p-value?





0.0059
0.994
0.012
0.988

Activity 5: Competency-Based Activities
Worksheet 8: University Example 2
Enquiry Based Learning
Context:
Below is an example of Enquiry Based Learning. University students studying
education and teaching would be given a relevant ‘scenario’ that has real world
application. This could be a problem that they have to solve by identifying the issues
and research questions, before conducting independent research and acquiring the
relevant knowledge.

Scenario:
You are a primary school teacher who teaches maths with a mixed Year 4 and 5 class
(9-11 years). This year you have a particularly varied class in terms of ability and age,
and your head teacher has asked you to investigate how you can provide equal learning
opportunities that more explicitly include all types of learning styles (e.g. visual,
auditory, kinaesthetic and tactile).
How can you approach this change and re-adjust your teaching so that you teach the
class as a whole but still attend to each pupils’ age, needs and various learning styles on
an individual level?
You have 6 weeks to present your chosen solutions to the problem after undertaking the
process of enquiry based learning.

Steps of Enquiry Based Learning:

1. Present the issue statement.
2. List what is known- list what you know about the topic, both from the
scenario and information based on your prior knowledge.

3. Develop a statement of the issue. An issue statement should come
from your analysis of what you know. This will probably have to be refined as
new information is discovered and brought to bear on the situation.
4. List what is needed to understand the issue. You will need to find information
to fill in missing gaps. Prepare a second list under the heading: "What
do I need to know?" These questions will guide your searches that may take
place online, in the library, and in other searches.
5. List possible actions, recommendations, solutions, or hypotheses. Under the
heading: "What should I do?" you should list actions to be taken (e.g.,
questioning an expert, searching the literature, searching databases etc.), and
formulate and test tentative explanations.

6. Present and support the explanation. The presentation should include
the issue statement, questions, data gathered, analysis of data, and support
for explanations or recommendations based on the data analysis.

Activity 5: Competency-Based Activities
Worksheet 8: University Example 3
Becoming a critical reader- Reading comprehension task
Context:
Below is a task for university students studying social developmental Psychology. It is a
reading comprehension task designed to teach them to be critical when reading
psychological journals. This would improve their analytical skills and ability to judge
whether research is good or bad quality, both of which are crucial in Psychology.
Students would be allocated/select a paper such that 5 students from the class would
read the same paper. They would first read the guidelines on how to be critical and
evaluative, then read a research paper noting things that they thought were relevant.
They would do this independently and then discuss their thoughts with a group of
students who had read the same paper. Together, the group would complete then
complete the paper summary and evaluation document. This document would then be
shared with the rest of the class so that everyone had information about the papers.

Guide- Evaluating research from the social development perspective
The purpose of this guide sheet is to provide some prompts that may be useful when
evaluating others’ research.
The key is to focus your evaluation on the key questions: would a given problem
plausibly have changed the results? By this, we mean that without this problem would
you have a different relationship between the independent/predictor (causal) and
dependent/outcome (effect) variables? Does the problem offer an alternative
explanation of the results to that intended by participants? Always be reasonable in
your criticism – no study is perfect and your alternative explanations should be specific
and plausible. Where possible, search the related literature for evidence that bears on
whether a problem is important or not.
1. What is the main method used?
For example, is the research experimental, survey, correlational, qualitative, case
study etc. Dependent on the design can we be sure that there is no important
third causes/factors/variables that might account for the results. What third
causes can you think of that have not been ruled out and which might plausibly
explain the correlation between the key variables?
2. Would an alternative method be more appropriate?
For example, if the research is not experimental, would it have been practically
and ethically possible to manipulate the theoretically causal variables? Is there
some other evidence in the literature that the causal variable can be manipulated
and does affect the dependent variable, as claimed?
3. Where was the study conducted?

4.

5.

6.

7.

Field experiments have the advantage of external validity: you can be fairly sure
that the results might generalise to everyday or “real-life” situations. If
appropriate, laboratory experiments typically have the advantage of control over
extraneous variables. Often, problem-oriented research is best conducted in the
field, and process-oriented research is best in the laboratory. The psychological
mechanisms at issue in process-oriented research may often be too subtle to
detect in “noisy”, everyday environments.
Depending on where the research was conducted, ask yourself the following
questions:
- according to the researchers, what psychological processes underlie the
results? Is there any direct evidence, either in the study or in the
literature as a whole, that this process rather than some other process is at
work?
- what extraneous and especially what confounding variables might have
affected the results? How?
- if the research is somewhat problem-oriented, in that it is trying to
establish what would happen in everyday life, are there specific grounds
to argue that different findings would occur in everyday life?
To what extent was the aim and hypotheses of the study likely to be
apparent to participants?
- might participants’ awareness of the subject of study, or the condition
they were in have affected the results? Factors that bear on whether
demand characteristics produce results include whether participants’
responses are subject to conscious control, what about social
desirability?
Where is the data from?
Is the data self-report or does it use others’ reports? Are multiple informants
used for the same measure? Do these multiple informants agree? Is the study
retrospective or concurrent?
Was the dependent/outcome variable an adequate measure of the response
intended?
For example, was the dependent variable behavioural (e.g., hitting someone) or
attitudinal (e.g., rated feelings of aggression)? Which would be more
appropriate for the orientation and aims of the research? Use your knowledge of
psychometrics – was the measure reliable and valid?

Task- Paper summary and evaluation
Paper (give details of the paper that you read)

Key theories (list the key theories/empirical research from the introduction):

Research question(s) (list the main research questions):

Methods (give details of the method of data collection and the informant, also give details of any method specific
evaluation points):

Results (outline the main findings):

Conclusions:

Evaluation points (summarise the strengths and weaknesses of the paper)

Other thoughts:

Activity 5: Competency Based Activities
Evaluation
Worksheet 101
This activity relates to L.O 2. Read the example activities provided to you and then
individually fill out the evaluation form out for each activity. This should help you
establish what characteristics of an activity make it competency based. Once you have
completed this, share your ideas in your groups of 4. Which activity do you think is best
suited to the competency based approach?

Activity being evaluated

Content type
-Concept
-Procedure

Thinking skills
e.g. describe, analyse, create

Context of the activity

Competencies that it involves
1

This activity has been adapted from one created by Laura Pons Segui (Planning, Design and Assessment
of Learning and Teaching Activities (2016)

Is the activity learnerfocused?

Do the learners reproduce or
produce knowledge?

Does the activity offer clues
of the kind of knowledge that
needs to be applied?

Who is the intended audience
of the activity?

Can the learner’s mastery be
measured/assessed as a result
of the activity?

Activity 7 Part 1: SWOT Analysis
Worksheet 11
This activity relates to L.O 1 and L.O. 2. Thinking about your individual teaching and
the organisation that you work for, you should fill in the SWOT analysis below with as
much detail as possible.

Strengths

Weaknesses

S.W.O.T

Opportunities

Threats

Activity 7 Part 2: Eisenhower’s Matrix
Worksheet 12
This activity relates to L.O 1 and L.O. 2. Taking the weaknesses and threats from the
SWOT analysis, categorise them in the matrix below. This will allow you to determine
what order things need to be addressed in before you adopt a CBA.

NOT IMPORTANT

IMPORTANT

URGENT

NOT URGENT

