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Introduction
The following proposal for professional Primary Education teachers’ competences aims
to reach an agreement on the concept professional competence. This is a necessary step
before starting the debate on which competences should be a part of this framework.
In the following sections, a list of specific and cross-curricular key competences for
teacher training is proposed.
The following proposal has been created with the help of diverse documents from
international institutions and from some countries that make reference to teachers’
professional competences, which have been used as a reference. Proposals from
organisations and countries from several geographical zones have been considered in
the elaboration of this list. However, due to the characteristics of this project, a slightly
bigger weight has been attributed to the representation of Asian countries and, in
addition, the proposals from the European Universities that participate in the project
have also been integrated.

Conceptualisation of competence
Previous regards
It is essential to share a common meaning of the concept competence before reaching
an agreement on which should be the professional teacher key competences that form
this framework. This concept has been used with different meanings and, consequently,
several authors have found the need to conceptualise it.
The OECD (2013) states there are numerous definitions of competence and that there is
a lack of agreement in relation to the meaning of certain concepts, such as competences,
abilities, standards, and so on. Nevertheless, it notes the fact that, as a result of the
analysis of different countries’ competences framework, a convergence between them
has been observed, regarding what they expect from teachers and other professionals.
Competences are closely linked to the ability of an individual to manage complexity,
unpredictability and change.
Furthermore, in OECD’s analysis it has been observed an emphasis on the teachers’
ability of adaptation (through the use of different teaching strategies and/or focusing
on the possible differences amongst students). This suggests that the importance of
equity is reflected in competences frameworks.
Occasionally, the term competence is used to refer to their own attributes or contents,
objectives, abilities, skills and so on. In the same document, it is stated that the term
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skill is understood differently throughout literature. Sometimes, skill is used as a
synonym of competence, whereas in other occasions it has a different meaning.
According to the OECD’s document, the term skill currently has a wider and more
complex meaning. In addition, it is used in current projects as a synonym of competence.
When a difference between the concepts skill and competence is made, a skill is
generally understood as the ability of solving tasks and problems, whereas a competence
refers to the ability of adequately applying learning outcomes in a defined context. That
is, competences consist in solving situations and giving an answer to the challenges of a
specific and determined context.
The said document refers to competences as the current and progressive abilities to give
an answer to the complex demands of a defined context, through the psychosocial
holistic mobilisation of resources (cognitive, functional, personal and attitudinal) as
needed in order to respond to these challenges.
Moreover, a competence framework is defined as a relation of competences developed
with training or accountability purposes, with a possible approach addressed to the
holistic progression in the professional competence and/or professional progression.
The European Commission (2013), following Deakin Crick (2008), describes a
competence as “a complex combination of knowledge, skills, understanding, values,
attitudes and desire which lead to effectiveness, embodied human action in the world,
in a particular domain”.
In this document, the term competence is differentiated from skill, and it is understood
as the ability to carry out complex actions with ease, precision and adaptability
(European Commission, 2013: 9). In the same document, it is indicated that the
components of teaching competences usually include knowledge, skills and attitudes.

Definition proposal
As a starting point to reach an agreement on the meaning of competence in this project,
the following definition is proposed:
A competence is the aptitude or ability of adequately and quickly integrating and
mobilising the necessary knowledge, skills, attitudes and values in order to effectively
(that is, with ease, precision and adaptability) manage a problem in a complex situation
that is typical of the teachers’ professional practice, in a specific context.

Knowledge
5

Previous learning
Personal Qualities

Competence

Attitudes
&Values

Skills

Previous experiences

In order to be competent, knowledge (learning to know), skills (learning to do) and
attitudes (learning to be) have to be mobilised in an integrated and coherent way,
providing an appropriate response in the specific moment and adequate to the context.
In the framework of this project, the terms knowledge, skill and attitudes are defined
following the European Qualifications Framework (European Parliament and the
Council, 2008). Therefore, knowledge is defined as the outcome of the assimilation of
information (facts, principles, theories and practices that are related to a field of work
or study) through learning. Skill is understood as the ability to apply knowledge,
techniques and use know-how and technology to complete tasks. Attitudes are
conceived as the motivators of performance, the basis for continued competent
performance.
It is important to highlight that in the process of managing a problem in a complex
situation, other elements will be integrated, apart from knowledge, skills and attitudes
and values, such as the personal characteristics, experiences or previous learning (figure
1). However, what can be learnt is knowledge, skills, attitudes and values. At the same
time, this learning will affect the personal characteristics and experiences. That is why
knowledge, skills and attitudes and values are highlighted.

Key competences proposal
This key competences proposal is based on the following premises:
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•
•
•

It is intended to have a general theoretical framework of Primary Education
teachers’ competences.
The number of competences must be reduced, since it is intended to define the
key competences.
An effort must be made in the writing of each competence, so as to make them
as comprehensible as possible.

Competences are organised in two main types: specific and cross-curricular.
The competences which have been classified as specific are characteristic of the
teaching profession.
A cross-curricular competence is understood as a competence that is necessary for the
comprehensible development of the individual and, moreover, it provides learning that
is necessary in all professional fields. Therefore, competences classified as crosscurricular are the ones that are necessary for any professional field (self-reflection and
professional development, information and communication technologies,
communication and ethical commitment). Nonetheless, it has been decided to describe
them in relation to the specific Primary Education teachers’ context.
Every competence proposed belongs to a teacher training dimension and has some
descriptive elements, which aim to make it more understandable.
The proposed competence dimensions are the following:
Specific competences:
•
•
•
•
•

Planning
Classroom management
Assessment
Inclusion
Community action

Cross-curricular competences:
•
•
•
•

Self-reflection and professional development
Information and communication technologies
Communication
Ethical commitment

Competences interact between them and, therefore, the descriptive elements of each
one are sometimes related to another competence. It has been decided to link them
with only one competence in order to make them more understandable.
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Additionally, it is important to note that the underpinnings of any competence are the
epistemology from educational sciences (Educational Sociology and Educational
Psychology) and disciplinary content. Therefore, all the decisions must be based and
justified on the educational sciences contributions, as well as the epistemology and
disciplinary content, the context and evidences from the practice.
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Dimension
1. Planning

2. Classroom
Management

3. Assessment

SPECIFIC COMPETENCES
Competence
Descriptive elements
Ability to plan, ü Recognition of the learners’ needs in order
to design, develop, deliver and assess
organise and
curricular projects, educational settings and
innovate in the
teaching strategies that favour the learning
teaching process.
learning
ü Creative solution of problems.
process, as well ü Use of resources and didactic materials that
as to apply the
help profound learning.
plan and assess ü Promotion of innovation in the own teaching
practice.
its application.
ü Promotion of the students’ active
participation.
ü Consideration of the students’ previous
knowledge and abilities as a reference to
plan the teaching practice, as well as use of
strategies that favour profound and
meaningful learning.
ü Integrated use of knowledge from the own
specialty and cross-curricular knowledge
adequate to the teaching level and stage.
ü Use of curricular knowledge so as to provide
the student with experiences that help
him/her understand specific concepts of a
subject, investigate, collaborate and
communicate.
Ability to use a ü Relationship with students based on trust.
range
of ü Management of group
strategies
to
dynamics that fosters involvement and
organise
the
overcoming of conflicts in a constructive
classroom and
way.
foster learning. ü Adjustment of the teaching practice to the
classroom context according to the learning
situations to create opportunities for
accidental learning and intrinsic motivation.
ü Organisation of the space, time and
students’ grouping to promote students’
learning, interaction and communication.
ü Assessment of the possibilities of
organizational and didactic systems different
from the traditional classroom.
Ability to assess ü Use of assessment with a certifying purpose,
including normative requirements, but also
in order to
with a formative purpose that allows the
evidence
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4. Inclusion

5. Community
action

learning, to
teacher to make decisions that promote and
favour the learning process.
improve the
ü
Use of different assessment methods and
learning
strategies, as well as of reports and effective
process and the
feedback on the learning outcomes.
teaching
ü Assessment of the process and of the
practices
learning outcomes, including the means and
resources that have been used.
ü Establishment of a system to keep families
informed about the progress and
assessment results, as well as about their
children’s difficulties in the learning process.
ü Reflection on the own assessment practice,
based on a good understanding of the role
of assessment.
Ability to pay
ü Value diversity as a natural fact which has to
be positively integrated, developing
attention to
strategies that prevent exclusion and
diversity and
discrimination from happening, and provide
equality so as
equal opportunities to all students.
to favour the
ü Establishment and development of goals,
inclusion of all
teaching and assessment strategies that take
students
into consideration and give an answer to the
needs of students with different origins,
abilities, interests, families and
communities.
ü Regulation of the teaching action aiming to
overcome those obstacles that hinder
learning and to foster autonomous learning.
ü Identification of and giving support to
students with learning, behavioural,
emotional or socio-economic difficulties
requesting advice to services and specialists
to support the diversity of educational
needs.
Ability to
ü Families involvement in the tutorial action
and in formative and/or decision-making
establish
spaces, for the progress and wellbeing of
effective
their children.
relationships
ü Development of professional collaborative
with families,
relationships with colleagues (sharing
to cooperate
knowledge and teaching experiences),
with colleagues
showing the ability to work with a team and
turning to specialised support when
and with other
necessary.
institutions
ü Active participation in the school project.
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from the
community.

ü Collaboration with colleagues in order to
identify and provide an answer to the
diverse needs of students, understanding
the school as a space of inclusive education.
ü Collaboration with other organisations from
the community and with the school
environment, favouring the relationship
between the school and its context.
ü Active participation in school life.
CROSS-CURRICULAR COMPETENCES
Dimension
Competence
Descriptive elements
6. SelfAbility related
ü Research, self-assessment and co-evaluation
with colleagues on improving the own
reflection and
to selfprofessionalism and implication on the
Professional
reflection on
teaching improvement.
development
the own
ü Establishment of systems to share the best
teaching
teaching practices with colleagues.
practice and
ü To become a reflective practitioner to
continuous
acquire knowledge from the own practice.
ü Ability to identify the own training needs
professional
and to analyse, value and use information
development
and received training and to plan the
and learning
teaching career.
ü Ability to self-regulate the own learning,
understanding the complexity of education,
in general, and of the teaching - learning
processes, in particular.
ü Participation in innovative and research
projects related to teaching and learning.
ü Continuous deepening to achieve a better
command of pedagogical and disciplinary
knowledge.
ü Reflection on the own assessment practice,
based on a good understanding of the role
of assessment.
7. Information Digital capacity ü Selection of the appropriate ICT tools based
on the educational goals, the context and
and
to use the
the available resources.
Communication appropriate
ü Integration of information and
Technologies
Information
communication technologies and of social
and
networks in teaching and learning activities,
Communication
both guided and autonomous,
Technologies
understanding the characteristics and
possibilities of their use.
(ICT) and Social
ü Management of digital technologies to
Networks to
promote, amongst students, the acquisition
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teach,
communicate
and share
knowledge

ü

ü
8.
Communicative
Communication ability with
students,
families,
colleagues, the
management
team and with
the rest of the
educational
community

ü

9. Ethical
commitment

ü

Ability related
to ethical
commitment
and
professional
responsibility
with students’
learning and
the
improvement
of teaching
quality

ü

ü
ü
ü

ü
ü

ü

ü

of knowledge through information and
communication technologies (technology
literacy).
Use of information and communication
technologies to assess, tutor, monitor,
communicate and share knowledge with
students, colleagues, families and
administration staff.
Ethical and safe use of ICT and social
networks.
Transmission of information, ideas, stating
problems and proposing both spoken and
written solutions in an effective way.
Relational and communication ability with
students, families, colleagues, the
management team and the rest of the
educational community.
Correct use and good command of language
Ability to search, use and integrate
information.
Adaptation of verbal and non-verbal
communication to the communicative
situation.
High expectations regarding students’
learning and support so that they develop
their full learning potential.
Safeguard students’ wellbeing according to
the legal regulations.
Coherent intervention according to the
ethical values of the country and the school
in which he/she teaches.
Being familiar with the legal and regulatory
framework that has an impact on the school
system, as well as being familiar with school
regulations in which educational
programmes are based.
Ability related to being critical, self-critical
and reflecting on the ethical and
professional aspects of the profession, as
well as on the own practice.
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Appendix 1: Reference documents
Country / Title
organisati
on
UNESCO

Summary of the content

Reference

UNESCO ICT Competency The UNESCO, in collaboration with industry leaders and experts on global issues,
Framework for Teachers. has created an international point of reference which establishes the necessary
competences to teach Information and Communication Technologies in an
efficient way. The ICT-CTF is based on economic growth theories and, therefore,
the objective of these competences is to train students / citizens so that they have
the necessary abilities to support economic, social, cultural and environmental
development, as well as a better standard of living.
The UNESCO has classified teachers’ competences in three stages, which
represent a progressive improvement: technology literacy, knowledge deepening,
and knowledge creation. These competences are organised in 6 units, which refer
to the teacher’s working environment: understanding ICT in education, curriculum
and assessment, pedagogy, ICT, organisation and administration and teacher
professional learning. Diverse competences are indicated for each one of the six
units, which are at the same time divided into the three stages of progressive
improvement.

OECD

Directorate for
Education and skills

United Nations
Educational,
Scientific and
Cultural
Organization.
(2011). UNESCO
ICT Competency
Framework for
Teachers.
Available in
http://unesdoc.u
nesco.org/images
/0021/002134/21
3475e.pdf

The aim of this document is to analyse how the competence frameworks http://www.oecd.
(throughout the professional standards gathered in these frameworks) achieve org/officialdocum
the knowledge that arises as a result of research in learning sciences. In addition, ents/publicdispla
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centre for educational it suggests how pedagogical knowledge is codified in the teaching profession. ydocumentpdf/?c
research and innovation Moreover, it critically examines the selected frameworks about teachers’ and ote=EDU/CERI/CD
/RD(2013)6&docL
(CERI) governing board
other professions competences.
anguage=En
European
Commissi
on

European Commission.
(2013).
Supporting
teacher
competence
development for better
learning
outcomes.
European:
European
Commission.

This document provides legislators with some practical advice, endorsed by the
evidence of academic research and the analysis of the participant countries’
current policies. Moreover, it identifies the key traits of successful policies and
provides practical examples. Admitting every educational system is unique, it does
not make prescriptions about reforming specific policies. Instead, it provides a
menu from which responses of adequate policies to each national context can be
chosen. Furthermore, the document defines the competence concept and
proposes orientations for its assessment.
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European
Commission.
(2013).
Supporting
teacher
competence
development for
better learning
outcomes.
European:
European
Commission.
Available in:
http://ec.europa.
eu/dgs/education
_culture/reposito
ry/education/poli
cy/school/doc/te
achercomp_en.p
df

Australia

Competency Framework
for Teachers (CFT), Dept.
of Education and Skills,
Western Australia.

The aim of this document is to describe the dimensions of effective teaching as “a
referential point for professional reflection, discussion and action” (Department
of Education and Skills 2004: iii). However, it is also used for performance
management purposes. It distinguishes three different “phases” in the
professional development of teachers.
The competences of the Australian document are divided into three blocks, which
are: professional knowledge, professional attributes and professional practice.
This last block has a bigger weight in the document and it is also divided into five
dimensions: facilitating student learning, assessing and reporting student
learning outcomes, engaging in professional learning, participating in curriculum
policy and other program initiatives in an outcomes-focused environment, and
forming partnerships within the school community.

USA

Council of Chief State The CCSSO and the InTASC offer a model of basic teaching standards, which
School Officers CCSSO describe what teachers must know and be able to do in order to guarantee
and Interstate Teacher students’ success in todays’ world. These standards are adapted to a changing
society and, consequently, emphasis is put on learning content and applying
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The Government
of
Western
Australia.
Department
of
Education. (2004).
Competency
Framework
for
Teachers.
Available
in
http://det.wa.edu
.au/policies/detc
ms/policyplanning-andaccountability/po
liciesframework/guidel
ines/competencyframework-forteachers.en?catid=3457997
CCSSO (Council of
Chief State School
Officers)
and
InTASC ( Interstate

Assessment and Support knowledge and skills to real-world problem solving, which values the differences Teacher
each student contributes to the learning experience.
Assessment and
Consortium, InTASC
Support
The competences from this document are organised in four blocks: the learner
Consortium).
and learning, content knowledge, professional responsibility and instructional
(2011). InTASC.
practice.
Model
Core
Teaching
Standards:
A
Resource for State
Dialogue.
Available
in
http://www.ccsso
.org/Documents/
2013/2013_INTAS
C_Learning_Progr
essions_for_Teac
hers.pdf
Southeastern
Asian
Countries

Teaching
Competency
Standards in Southeast
Asian Countries: eleven
country audit

This report is focused on the state of development, the implementation and
monitoring of rules on teachers’ competences in south-eastern Asian countries,
with the aim to provide quality education that provides the students with
opportunities for an effective participation in the 21st century societies and
economies.

SIREP
(Seameo
Innotech Regional
Education
Program). (2010).
Teaching
Competency
This documents’ competences are grouped by skills: pedagogical skills, student
Standards
in
assessment skills, skills essential to effectively manage a classroom, professional
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development skills, and other teaching competencies of southeast Asian teachers Southeast Asian
Countries: eleven
(professional ethics and morality, social and human dimension competencies).
country
audit.
Available
in
http://www.seam
eo.org/SEAMEO
Web2/images/sto
ries/Publications/
Centers_pub/201
2TeachingCompet
encyStandards/Te
achingCompetenc
yStd.pdf
Taiwan

Developing
a This theoretical article from Taiwan addresses the vocational training teachers’
competency framework competences. It presents a competence framework for vocational teachers from
for
the
vocational the 21st century, with the objective of training professional teachers in secondary
teachers in the 21st vocational training centres and, consequently, to increase the quality of
century.
vocational training and vocational graduates.
These competences are divided into three blocks. In each one of these divisions,
there are items that could be understood as competences: professional attributes,
professional knowledge and professional practice. This last block is, at the same
time, divided into five dimensions: facilitating students learning, assessing and
reporting student learning outcomes, engaging in professional learning,
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Nurhadi, D. &
Lyau, N. (s/d).
Developing
a
competency
framework for the
vocational
teachers in the
21st
century.
Available
in
http://aasvet.yun

participating in curriculum policy and other program initiatives in an outcomes- tech.edu.tw/fullp
focused environment, and forming partnerships within the school community.
aper/B2-2.pdf

Hong
Kong

Towards a Learning
Profession. The Teachers
Competencies
Framework and the
Continuing Professional
Development
of
Teachers.

This document refers to the teachers’ continuous professional development. In
this document, the Advisory Committee on Teacher Education and Qualifications
(ACTEQ) shares some recommendations in order to improve teachers’
professional quality. These suggestions go along with a Teacher Competencies
Framework, which is designed to provide a meaningful representation of the
dimensions and stages of the professional development of individual teachers.
This volume, which is focused on continuous professional development, is the first
of a series of documents that reflect the ACTEQ’s recommendations

Advisory
Committee
on
Teacher
Education
and
Qualifications.
(2003). Towards a
Learning
Profession. The
Teachers
Hong Kong divides their competences in four different fields. In each one, there
Competencies
are several dimensions with their corresponding competences. These are the four
Framework and
fields: teaching and learning, student development, school development and
the
Continuing
professional relationships and services.
Professional
Development of
Teachers.
Available in: http:
/
/
www.emb.gov.hk
/ ednewhp /
teacher / cpdp /
english
/
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home.htm
(English)
Korea,
China and
GeSCI
countries
(Africa)

Diverse Approaches to
Developing
and
Implementing
Competency-based ICT
Training for Teachers: A
Case Study. (1).

This publication aims to assess the different frameworks, models, processes and
materials of reference that are used to develop and to implement national
standards of the ICT competence for teachers. In addition, it aims to provide step
by step references to other countries that want to develop and implement a
competence-based teacher training.

United Nations
Educational,
Scientific
and
Cultural
Organisation
Bangkok. (2016).
Despite the fact that this document addresses the way some other countries have
Diverse
designed and applied a competence-based approach based on ICT, teacher
Approaches
to
competences from the following countries can also be found: Korea, China and
Developing and
African countries which take part in the GeSCI organisation.
Implementing
Competencybased ICT Training
for Teachers: A
Case Study. (1).

Marco
2015-1-ES01-KA201común de 015941
(Erasmus+
competen project, call 2015)
cias
profesion
ales
docentes
Common
frame of

In this document, the goal of the Erasmus project is stated: to create a
competence framework and the consequences derived from this. Nine
competences are stated, which are also divided into sub-competences, each one
with progressive achievement levels: beginning, intermediate and advanced. In
addition, the competences are organised in four dimensions: personal,
communication, framing and supporting learning and professional.
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http://www.edu.x
unta.gal/centros/
erasmusplusmccp
d/en/node/47

professio
nal
competen
ces

The proposed competences in the four dimensions are: personal and
interpersonal skills, collaborative (personal); communicative, communication
technologies for learning (communication); promotion of health and wellbeing,
promotion of social justice, diversity and global citizenship (framing and
supporting learning); knowledge and understanding of the teaching profession,
lifelong personal and professional development and assessment (professional).
EUROPEAN PARTNERS

Portugal

Decreto-Lei nº 240/2001,
de 30 de Agosto de 2001.
Aprova o perfil geral de
desempenho profissional
do educador de infância e
dos professores dos
ensinos
básico
e
secundário

This is the decree in which the general profile of professional development of
Infant, Basic and Secondary Education teachers is defined. This document divides
competences into several dimensions: professional, social and ethical; teaching
and learning development; school participation and relationship with the
community; lifelong professional development. A definition of each dimension
and the competences each one encompasses can be found in each dimension.
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https://ubiblioru
m.ubi.pt/bitstrea
m/10400.6/3368/
7/006%20-%20De
creto%20lei%202
40%202001%20p
erfil%20de%20pr
ofessor.pdf

UK

Teachers’
Standards: This framework is used for inspection and performance management purposes in
Guidance for school the primary and secondary sectors (Department for Education, 2013).
leaders, school staff and
The UK’s document divides teacher competences into two main blocks: teaching
governing bodies.
and personal and professional conduct. The first one refers to every topic related
to the act of teaching: teacher practice; organisation aspects; cooperation and
collaboration with families, professionals, the school and the community; class
management; subject matter, and pedagogical content knowledge. The second
block makes reference to the teacher’s behaviour: teacher ethic and awareness
of policies and laws that regulates school and education.

Department for
Education,
Government of
UK.
(2011).
Teachers’
Standards:
Guidance
for
school
leaders,
school staff and
governing bodies.
Available
in:
https://www.gov.
uk/government/c
ollections/teache
rs-standards

Spain
(UB)

“Grau
de
mestre
d'Educació Primària: llista
completa
de
competències”

https://www.ub.e
du/portal/web/e
ducacio/graus//ensenyament/de
tallEnsenyament/
1071998/1

This document consists of a list of competences that students from the Primary
Education Teacher degree have to acquire before finishing it. It divides the
competences into key competences (in relation to the command of certain fields
of knowledge, to the ability to use this knowledge in didactic and to continue with
their professional training), general competences (which make reference to the
knowledge and aptitudes any teacher should have in order to develop their
profession adequately) and specific competences (in relation to several areas
specific of the teaching profession, in which a teacher must show certain
command of: from attention to diversity to an adequate linguistic level to teach).
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Appendix 2: Competence list
Subject matter

UNESCO

Europe

2.1. Technology
literacy
approach/stage:
teachers must have
an excellent
knowledge of the
curriculum standards
for their subject.2.2.
Knowledge
Deepening
approach/stage:
teachers must have a
deep knowledge of
their subject.

Pedagogical
content
knowledge

Information and
Communication
Technologies

2.2. Knowledge
Deepening
approach/stage:
teachers must
have the ability
to apply their
knowledge
flexibly in a
variety of
situations. They
must also be able
to create
complex
problems whose
solutions
measure
students’
understanding.
2.3. Knowledge
Creation
approach/stage:
teachers must
know about
complex human
development,
such as cognitive,
emotional and
physical
development.
They must know
how, and under
which conditions,
students learn
best. Teachers
must have the
skills required to
support these
complex
processes.3.2.
Knowledge
Deepening
approach/stage:
teaching is
student-centred
in this approach
and the teacher’s
role is to provide

2.1. Technology
literacy
approach/stage:
teachers must be
able to integrate the
use of technology
into the curriculum.
3.1.Technology
literacy
approach/stage:
teachers must know
where, with whom,
when (as well as
when not) and how
to use ICT for
classroom activities
and presentations.
4.1.Technology
literacy
approach/stage:
teachers must know
basic hardware and
software operations,
as well as
productivity
applications
software, a web
browser,
communications
software,
presentation
software, and
management
applications.4.2.
Knowledge
Deepening
approach/stage:
teachers must be
knowledgeable
about a variety of
subject-specific tools
and applications and
be able to flexibly
use these in a variety
of problem-based
and project-based
situations. Teachers

Professional
development
4. Lifelong
learning.4.1.
Attitudes
towards the
acquisition of
new knowledge
and of learning
regarding new
technologies.
4.2. Attitudes
towards lifelong
learning ang the
use of ICT to
improve personal
and professional
development. 9.
Research and
development.9.1
. The ability to do
research on
pedagogyICT.9.2. The
ability to do
research on
applying ICT in
the teaching of a
specific topic.
9.3. The ability to
develop the ICT
competence
through
"learning by
doing".

Assessment

Teaching
practice
(innovative,
varied and
dynamic tasks)

2.1. Technology
literacy
approach/stage:
teachers must
have an excellent
knowledge of
standard
assessment
strategies. 3.2.
Knowledge
Deepening
approach/stage:
teachers need to
use assessment
for learning as a
basic principle
guiding their
practice.

Classroom
management
5.2. Knowledge
Deepening
approach/stage
: teachers must
be able to
create flexible
classroom
learning
environments.
Within these
environments,
teachers must
be able to
integrate
studentcentred
activities and
flexibly apply
technology to
support
collaboration.
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Communication
skills

Inclusive attitude

2.3. Knowledge
Creation
approach/stage:
teachers must
anticipate and be
able to effectively
respond to the
difficulties
students
encounter.

Cooperation and
collaboration with
families,
professionals, the
school and the
community
5.3. Knowledge
Creation
approach/stage:
teachers should be
able to play a
leadership role in
training and
providing followup support to
colleagues and in
creating and
implementing a
vision of their
school as a
community based
on innovation and
continuous
learning enriched
by ICT.6.2.
Knowledge
Deepening
approach/stage:
teachers must
have the skills and
knowledge to
create and manage
complex projects,
collaborate with
other teachers,
and make use of
networks to access
information,
colleagues and
outside experts in
supporting their
own professional
learning. 6.3.
Knowledge
Creation
approach/stage:
teachers, too, must
have the ability,
motivation,
inclination,
encouragement
and support to
experiment,

Awareness of
policies and laws
that regulate the
school and
education
1.1.Technology
Literacy
approach/stage:
teachers must be
aware of policies and
be able to articulate
in consciously skilled
ways how their
classroom practices
correspond to and
support policy. 1.2.
Knowledge
Deepening
approach/stage:
teachers must have
an in-depth
knowledge of
national policies and
social priorities, and
be able to design,
modify, and
implement classroom
practices that
support these
policies. 1.3.
Knowledge Creation
approach/stage:
teachers must
understand the
intentions of national
policies and be able
to contribute to the
discussion of
education reform
policies and
participate in the
design,
implementation, and
revision of
programmes
intended to
implement these
policies.

Teacher ethics

6.3. Knowledge
Creation
approach/stage:
teachers, too,
must have the
ability,
motivation,
inclination,
encouragement
and support to
experiment,
continuously
learn and use ICT
to build
professional
learning
communities
working toward
creating
knowledge.

direct instruction
in consciously
skilled ways and
to structure
problem tasks,
guide student
understanding,
and support
student
collaborative
projects. In this
role teachers
must have the
skills to help
students create,
implement, and
monitor project
plans and
solutions 3.3.
Knowledge
Creation
approach/stage:
the role of
teachers in this
approach is to
explicitly model
the learning
processes and
create situations
in which students
apply their
developmental
skills.

European
Commissi
on

Subject matter and
curricula.

Learning,
context,
psychology,
education
sciences,
Pedagogical
Content
Knowledge,
critical attitude to
practice,
epistemological
awareness,
metacognitive,
adaptive, process
teaching

should be able to
use network
resources to help
students
collaborate, access
information and
communicate with
external experts in
order to analyze and
solve their selected
problems. Teachers
should also be able
to use ICT to create
and monitor
individual and group
student project
plans. 4.3.
Knowledge Creation
approach/stage:
teachers must be
able to design ICTbased knowledge
communities and
use ICT to support
the development of
students’ knowledge
creation skills and
their continuous,
reflective
learning.5.1.Technol
ogy literacy
approach/stage:
teachers must be
able to use
technology with the
whole class, small
groups, and
individual activities
and ensure
equitable access is
provided to all
students.
Information and
Communication
Technologies, use
materials.

continuously learn
and use ICT to
build professional
learning
communities
working toward
creating
knowledge.

Ongoing learning
and research.

Assessment and
assess teaching.

Group dynamics
and negotiation.
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Organization
aspects, selfefficacy, class
management,
plan and
manage
teaching.

Inclusion and
diversity.

Cooperation and
collaboratiion.

Institution.

Commitment to
pupils' learning.

Australia

Curriculum,
knowledge about the
key concepts,
content and
processes of inquiry
in learning areas.

USA

Content knowledge
(creation of learning
experiences that are
relevant and
appropiate for
curriculum, use of
multiple
representation and
explanation).

evidence and
monitor.
Facilitating
student learning
(teacher
strategies to
support quality
student learning).

Oceania

America

Application of
Content
(promotion of
critical thinking
and creativity,
cross-disciplinary
projects and
activities, tasks
based in real
world problems,
development of

Use of
supplementary
resources and
technologies and use
of technological
tools to build global
learning
communitites that
engage learners,
families and
colleagues.

4. Lifelong
professional
development
dimension
4.1. Reflects on
his/her practices,
with the support
of experience,
research and
other important
resources for the
assessment of
his/her own
professional
development,
especially of
his/her own
training process.
4.4. Develops
personal, social
and professional
competences,
from a lifelong
learning
perspective,
considering
differences and
similarities
between
national and
international
realities,
specially from
the European
Union.
4.5. Participates
in research
projects related
to teaching,
learning and
students'
development.

Assessment
strategies,
assessing and
reporting student
learning
outcomes (how
teachers monitor,
assess, record
and report
student learning).

Innovative

Professional
learning and
advance of the
teacher practice.

Assessment
(multiple
methods,
formative and
sumative
assessment,
effective
feedback, selfassessment,
peer-assessment,
diversity).

Self-motivation,
motivation,
multiple ways to
demonstrate
knowledge, prior
learner
knowledge and
interest.
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Effective
communicator

Learning
environments
(individual and
collaborative
learning,
interaction
between
students,
positive
learning
climate) and

Diversity and
inclusive

Collaborative,
participating in
curriculum policy
and other program
initiatives in an
outcomes-focused
environment (how
teachers
participate in the
development and
management of
curriculum policy
in their school),
and forming
partnerships within
the school
community (how
teachers build,
facilitate and
maintain working
relations).

Be familiar with the
law that regulates
the school system
and be aware of the
government school
policies.

Committed,
ethical, positive
and reflective.

Learner
development and
learning
differences
(diversity,
inclusive
education and
particular learning
needs).

Leadership and
collaboration
(appropriate
leadership role of
the teacher;
collaboration with
learners, families,
colleagues, other
school
professionals and
community

Generation of
research on
education issues and
policies.

Ethical practice
(teacher as a
model of values).

communication
skills),
professional
learning (selfevaluation of the
teacher's
practice,
professional
learning
experiences, use
of a variety of
data to evaluate
the outcomes of
teaching and
learning), and
instructional
strategies
(connection
between areas,
skills to apply
knowledge,
adjustment of
instruction,
identification of
student's
strengths,
different roles
depending on the
learning
situation,
metacognitive
process).
Selection of
students'
objectives and
skills.

Asia

Southeastern
Asian
Countries

planning for
instruction.

Use of appropriate
resources and
avaliable
technologies.

Participates in
professional
organizations to
improve
knowledge and
skills, and
provides
leadership in
identifying and
resolving issues
and problems
facing education.

Checks students
understanding,
processes and
products;
measures
students’
progress
systematically
using a variety of
appropriate
assessment
methods and
instruments;
provides
feedback and
makes specific
recommendation
s; uses
assessment
results to
determine if
objectives were
met or if reteaching is
necessary.

Use of creative
and innovative
instructional
strategies.
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Promptly
begins
instruction and
completes noninstructional
duties with
minimal loss of
instruction
time, efficiently
manages
student
behavior,
encourages
active and
ensures
equitable
student
participation by
varying roles in
the
instructional
process,
establishes and
maintains
timelines for

members; active
role of the teacher
on the
instructional team;
collaboration in
the school-wide
effort).

Concise and clear
directions for
students to follow,
communicates
clearly, correctly,
and coherently.

Exhibits
professionalism
with peers,
administrators,
and
parents/guardians
by demonstrating
respect and
consideration for
and interest in
those whom
he/she interacts
with, and
promotes
cooperation
between
parents/guardians,
the school and the
community.

Completes assigned
tasks on time and
adheres to local
personnel policies
and procedures, and
adheres to written
local and national
policies and laws and
regulations.

Demonstrates
respect and
consideration for
all students,
professional
ethics and
morality (acts
modestly and
serve as a role
model for his/her
students;
promotes a
positive outlook,
determination,
perseverance,
and dedication),
social and human
dimension
competencies
(high
expectations of
students,
supports
students to
achieve their full

task
completion,
maintains a
physical
environment
conducive to
learning.

Taiwan

Subject matter,
curriculum.

Pedagogy,
facilitating
student learning
(how teachers
monitor, assess,
record and report
student learning).

Hong
Kong

1. Subject Matter
Knowledge.1.1.
Command of subject
matter knowledge.

2. Curriculum
and Pedagogical
Content
Knowledge. 2.1.
Command and
application of
pedagogical
content
knowledge. 3.
Teaching
Strategies and
Skills. 3.1.
Knowledge and
application of
teaching
strategies and
skills.

3. Use of MultiMedia.3.3.
Motivation of
student learning
through different
teaching methods
and multi-media.

On-going
professional
learning,
engaging in
professional
learning (how
teachers manage
their own
professional
learning), and
participating in
curriculum policy
and other
program
initiatives in an
outcomesfocused
environment
(how teachers
participate in the
development
and
management of
curriculum policy
in their particular
school
environment).
1.2. Updating of
subject matter
knowledge and
search for new
subject
knowledge. 3.4.
Research and
dissemination on
teaching
strategies and
skills.9.4.
Contribution to
reviewing the
school vision and
mission, as well
as promoting the
school culture
and school
image.10.3.
Formulation of
school policies,

Use of a variety
of assessment
strategies,
assessing and
reporting student
learning
outcomes.

Innovation

Planning,
development,
management
and application
of a variety of
teaching
strategies to
support quality
student
learning.

Effective
communicators.

Inclusive,
understand that
students’ learning
is influenced by
their
development,
experiences,
abilities, interests,
language, family,
culture and
community.

Contribute to the
professional
learning of their
colleagues, and
forming
partnerships within
the school
community (how
teachers build,
facilitate and
maintain working
relationships with
students,
colleagues, parents
and other
caregivers to
enhance student
learning).

Be familiar with the
framework of law
and regulation
affecting the school
system and teachers'
work, and be aware
of government,
systemic, district and
school policies that
underpin educational
programs and
services.

4. Assessment
and
Evaluation.4.1.
Student
assessment
methods and
procedures.4.2.
Use of student
assessment
results.4.3.
Evaluation and
review of
teaching and
learning
programmes.

3. Pedagogy:
teachers use
their knowledge
of methods and
processes of
teaching and
learning and the
use of
technologies to
engage students
in authentic
problem solving,
inquiry and
project based
learning
experiences that
support social
interaction,
collaborative
knowledge
production,

6. Rapport
with Students.
6.1. Awareness
of the
importance of
establishing
rapport with
students.6.2.
Building trust
and rapport
with
students.9.3.
Cultivation of a
caring and
inviting school
climate.

3. Use of
Language.3.2.
Language
proficiency.

5. Students’
Diverse Needs in
School. 5.1.
Understanding
students’ diverse
needs - Identifying
and supporting
students’ diverse
needs.5.2.
Collegial
collaboration in
identifying and
supporting
students’ diverse
needs.

1.3. Sharing and
exchange of
subject teaching
practice 2.3.
Updating and
sharing of
pedagogical
content
knowledge. 11.
Home-School
Collaboration.11.1
. Understanding
students’ family
backgrounds. 11.2.
Communication
with parents Involvement in
parent-related
activities.11.3.
Building trust with
parents for further

2.2. Curriculum
design,
implementation and
improvement. 9.
School’s Vision and
Mission, Culture and
Ethos.9.1.
Adaptation to the
school vision and
mission, culture and
ethos.9.2.
Actualisation of
school beliefs, vision
and mission.10.
Policies, Procedures
and Practices. 10.1.
Understanding
school goals and
policies.10.2.
Implementation of
school policies,
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learning
potencial, aware
of rellevant
social issues and
children's human
rights,
interpersonal
relationship with
their students).
Knowledge of
students,
collaborative,
committed,
ethical, positive
and reflective.

7. Pastoral Care
for Students.7.1.
Providing
pastoral care for
students.7.2.
Collegial
collaboration in
providing
pastoral care.8.
Students’
Different
Learning
Experiences. 8.1.
Participation and
implementation.
8.2. Planning and
organisation.8.3.
Whole person
development of
students.

review of
procedures and
practices for
continuous
school
development 14.
Teachers’
Professional
Development.14
.2. Contributions
to teachers’
professional
development
.15.3.
Contributions to
policies related
to education .

Korea

_ Expertise in
content: understand
and apply knowledge
in the subject
domain.

_ Instructional
design: design
teaching
strategies and
tactics, and
develop teaching
materials using
smart devices
and applications.
_ Learning
affordance
building:
promote
meaningful
learning
experience by
organizing
classroom
environment,
teaching and
learning
activities, and
social
relationships
among students.

_ Technology
literacy: select and
use appropriate
technology for
collecting,
interpreting, using,
and generating
information.

_ Understanding
future:
understand the
definitions of
future education
and the visions
of SMART
Education.

innovation and
communication.

_ Evaluation and
reflection: assess
learners’
performance and
outcome of
educational
activities, and
utilize the result
of assessment for
improvement.

_ Creative
problem-solving:
generate new
ideas or
solutions, apply
solutions to
given problems
by analyzing
issues and
conditions,
employing a
variety of
thinking
procedures, and
select
appropriate
approach.
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_ Rapport
building with
learners: build
a positive
relationship
with students
in which
teacher and
students are
able to
understand
each other.

_ Flexibility:
actively embrace
diversity which
exists in society.

school
development 13.
Collaborative
Relationships
within the School.
13.1. Working
relationships with
individuals.13.2.
Working
relationships with
groups.13.3.
Working
relationships
within formal
structures 14.1.
Sharing of
knowledge and
good practices
with others.16.
Education-related
Community
Services and
Voluntary Work.
16.1. Interaction
with the broader
community.16.2.
Participation in
education-related
community
services and
voluntary work.
_ Social skills:
interact with
others in order for
problem solving,
outcome
generation and
learning. _
Network building:
play a role as a
member of the
community and
build relationships
with regional
stakeholders and
resources.

procedures and
practices.12.
Responsiveness to
Societal Values and
Changes.12.1.
Awareness and
knowledge of societal
changes in relation to
their impact on
school.12.2.
Responsiveness to
societal changes and
issues related to
social values.15.
Involvement in
Policies Related to
Education.15.1.
Awareness and
knowledge of policies
related to
education.15.2.
Responsiveness to
policies related to
education.

_ Ethics:
demonstrate
truthful and
appropriate
behaviours
involving
consistency in
goals and means.
_ Passion:
demonstrate
affection and
devotion as a
teacher.

5. Basic knowledge.

China

2.1. The
awareness of
applying ICT in
Education in
practical
teaching. 6. Basic
skills.6.3. To
master general
approaches to
instructional
design. 6.4. To
master ways of
managing
teaching
resources,
teaching process
and projects. 7.
Instructional
design and
implementation.
7.1. The ability to
state teaching
objectives
precisely, analyze
teaching content,
and design
effective learning
activities based
on students’
characteristics
and teaching
conditions.

2.3. The awareness
of enriching learning
resources by using
ICT. 2.4. The
awareness of new
technologies and
applying them in
teaching. 5.1. To
understand the basic
concepts of ICT. 5.2.
To understand the
key theoretical basis
of ICT in Education.
5.3. To master basic
theories of ICT in
Education. 5.4. To
understand the basic
research methods
used in the area of
ICT in Education. 6.1.
To master
techniques of
information
retrieval, processing
and use. 6.2. To
master methods of
selecting and
developing common
instructional media.
7.2. The ability to
actively integrate ICT
into the curriculum,
and explore effective
ways of integration.
7.3. The ability to
provide various
opportunities for
students to use ICT
and to be able to
guide them. 10.
Cooperation and
communication.
10.1. The ability to
communicate with
students by using
ICT. 10.2. The ability
to communicate
with parents by
using ICT. 10.3. The
ability to cooperate
and communicate
with colleagues
widely in teaching
and research by
using ICT. 10.4. The
ability to
communicate with

4. Lifelong
learning.4.1. The
attitudes
towards gaining
new knowledge
and learning
about new
technologies
continuously.
4.2. The attitudes
towards lifelong
learning and
using ICT to
improve
professional and
personal
development.9.
Research and
development.9.1
. The ability to
carry out
research on ICTpedagogy
integration. 9.2.
The ability to
carry out
research on the
application of ICT
in the teaching of
a particular
subject. 9.3. The
ability to develop
ICT competency
through ‘learning
by doing’.

3. Evaluation and
reflection.3.1.
The awareness of
the need to
evaluate various
teaching
resources and to
reflect on the
effectiveness of
their use. 3.2.
The awareness of
the need to
evaluate and
reflect on the
teaching process.
3.3. The
awareness of the
need to evaluate
and reflect on
teaching
effectiveness and
efficiency. 6.5. To
master
techniques of
evaluating
teaching media,
teaching
resources,
teaching
processes and
teaching
effectiveness.7.4.
The ability to
apply ICT to
evaluate
students’
learning
outcomes and
teaching
processes.

1.3. The
recognition of
the importance
of effectively
using ICT in
Education to
optimize the
teaching process
and to use
innovative
methods.
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8. Teaching
support and
management.8
.1. The ability
to collect,
screen,
integrate and
apply teaching
resources to
optimize the
teaching
environment. The ability to
use teaching
resources
effectively. 8.2.
The ability to
organize
teaching
activities
effectively. 8.3.
The ability to
manage the
teaching
process
effectively.

11. Fair
application: to
provide equal
opportunities to
every student
regardless of their
gender or socioeconomic status
to use learning
resources. 12.
Effective
application: to
allow all students
regardless of their
backgrounds,
personalities or
abilities to take
advantage of
learning
resources.

1.1. The
recognition of the
importance of
effectively using
ICT in Education to
promote education
informatisation,
educational
reform, and the
implementation of
national
curriculum
standards. 1.2. The
recognition that
ICT competency is
a necessary part of
teachers’
professional
competency. 2.2.
The awareness of
integrating ICT into
the curriculum and
teaching reforms.

13. Healthy use:
to ensure that
every student
uses learning
resources
correctly with
the goal of
creating a
positive learning
environment.
14. Regulation:
to make
students aware
of the rules and
regulations as
well as ethics in
the use of ICT.

GeSCI
countries

Africa

2. Curriculum:
teachers use their
knowledge of
curriculum content,
to facilitate
experiences for
enabling student
understanding of
subject-specific
concepts, research,
collaboration and
communication.

1.2. Classroom
practice2.3.
Student
experience 3.
Pedagogy:
teachers use
their knowledge
of methods and
processes of
teaching and
learning and the
use of
technologies to
engage students
in authentic
problem solving,
inquiry and
project based
learning
experiences that
support social
interaction,
collaborative
knowledge
production,
innovation and
communication.3
.2. Problembased learning
3.3. Student
experience 3.4.
Project-based
learning 5.1.
Teacher
understanding
and leadership

administrative staff
by using ICT. 10.5.
The ability to
cooperate and
communicate with
technical staff about
the design, selection
and development of
teaching resources
by using ICT. 10.6.
The ability to
cooperate and
communicate with
subject specialists,
technical experts
about ICT in
Education.
4. ICT Teachers use
their knowledge
about various
technologies, from
low-tech
technologies such as
pencil and paper to
high-tech
technologies such as
the Internet, digital
video, radio and
software
programmes to
support teaching
and learning
strategies, student
knowledge
construction and
continuous
reflective learning.
4.1. Productivity
tools 4.2. Authoring
tools 4.3. Internet
4.4. Communication
and collaboration
4.5. Administration
4.6. Education
software5.
Organisation and
management:
teachers exhibit
leadership in the
school and
professional
communities by
promoting effective
use of technology
for student centred
learning in
individual group and

4. Lifelong
learning.4.1.
Attitudes
towards the
acquisition of
new knowledge
and of learning
regarding new
technologies.
4.2. Attitudes
towards lifelong
learning ang the
use of ICT to
improve personal
and professional
development. 9.
Research and
development.9.1
. The ability to do
research on
pedagogyICT.9.2. The
ability to do
research on
applying ICT in
the teaching of a
specific topic.
9.3. The ability to
develop the ICT
competence
through
"learning by
doing".

2. Curriculum:
teachers use
their knowledge
of assessment
for enabling
student
understanding of
subject-specific
concepts,
research,
collaboration
and
communication.2
.4. Assessment

2.1. Curriculum
planning 2.2.
Learning
environment
5.3. Classroom
management
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2.6. Special
educational needs

2.5.
Communication
and collaboration

1. Policy: teachers
exhibit knowledge
and understanding
of the intentions of
local, national and
global policies
regarding the goals,
objectives, standards
and strategies for ICT
use in education and
classroom
practice.1.1. Policy
awareness

7 Professional
knowledge and
understanding7.1
Subject knowledge

2.
Collaborative2.2
Working with
learners7
Professional
knowledge and
understanding7.
2 Knowledge of
teaching and
learning7.3
Planning the
teaching and
learning process

whole class teaching
and learning. 5.2.
ICT Integration 5.4.
Acceptable and
appropriate use
4 Communication
Technologies for
Learning (CtfL)4.1
Didactic and
methodological4.2.
Instrumental4.3.
Organisational4.4
Ethical and critical

8 Continuing
personal and
professional
development8.1
Reflection / selfevaluation8.2
Lifelong
learning8.3 Open
to change:
researcher and
innovative
practitioner

9 Assessment9.1
Understanding
the role of
assessment9.2
Using assessment
for teaching and
learning9.3 Using
a range of
approaches to
assessment

4. Lifelong
professional
development
dimension4.1
The teacher
reflects on
his/her own
practices, based
on his/her
experiences,
research and
other important
resources for the
evaluation of
his/her own
professional
development,
especially for
his/her own

2. Teaching and
learning
development
dimension2.10.
The teacher uses
assessment, in all
its different types
and
implementation
ways, as a
regulator and
promotor
element of
teaching quality,
learning and the
own training.

4
Communication
Technologies for
Learning
(CtfL)4.2.
Instrumental

5 Promoting
health and
wellbeing5.2
Building
confidence

3.
Communicative3.1
Communicating
with learners3.2
Communicating
with colleagues3.3
Communicating
with educational
establishments and
the wider
community

5 Promoting
health and
wellbeing5.1
Promoting a
healthy
environment5.3
Meeting needs6
Promoting social
justice, diversity
and global
citizenship6.1
Learning for a
better future6.2
Promoting the
rights of
learners6.3
Learning for global
citizenship

2. Teaching
and learning
development
dimension2.6
The teacher
promotes
systematic
learning of
intellectual
work
processes, as
well as of the
way these are
organised and
communicated,
and active
participation of
students in
learning

1. Professional,
social and ethical
dimension1.6 The
teacher shows
communication and
relational skills, as
well as emotional
balance,
throughout the
diverse
circumstances of
his/her professional
activity.2. Teaching
and learning
development
dimension2.4 The
teacher makes a
good use of the
Portuguese

1. Professional,
social and ethical
dimension1.2 In
the specific case
of the school, it is
understood as an
educational
institution that is
socially
compromised
with the
responsibility of
guaranteeing
(from the
perspective of an
inclusive school)
that everyone has
access to specific
learning from

Galicia

Europea
n
Partners

Portugal

1. Professional,
social and ethical
dimension 1.1
The teacher
promotes
curricular
learning, basing
his/her
professional
practices on
specific
knowledge,
which is a result
of the
elaboration and
use of diverse
and integrated
pieces of
knowledge that

2. Dimensión de
desarrollo de la
enseñanza y el
aprendizaje2.5.
Utiliza, en función de
las diferentes
situaciones, e
incorpora
adecuadamente en
las actividades de
aprendizaje
lenguajes diversos y
soportes variados,
en particular las
tecnologías de
información y
comunicación,
promoviendo la
adquisición de
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1. (Inter)Personal
skills:
management of
social
relationships in
the life of the
learning
community1.2
Developing
positive
relationships:
tutoring and
guidance of
learners1.3
Managing and
fostering
educational
values1.4
Developing social
relationships and
participating in the
life of the learning
community2.
Collaborative2.1
Working with
colleagues2.3
Working with the
educational
community4
Communication
Technologies for
Learning (CtfL)4.3
Organisational
3. School
participation and
relationship with
the community
dimension3.2 The
teacher
participates in the
construction,
development and
assessment of the
school’s
educational project
and its respective
curricular projects,
as well as in school
administration and
management
activities, paying
special attention to

7 Professional
knowledge and
understanding7.4
Knowledge of
educational systems

1.
(Inter)Personal
skills:
management of
social
relationships in
the life of the
learning
community1.1.
Developing
personal skills:
opennes,
honesty, courage
and wisdom1.5
Looking after self
and colleagues4
Communication
Technologies for
Learning
(CtfL)4.4 Ethical
and critical

1. Professional,
social and
ethical
dimension1.7
The teacher
accepts and
undertakes the
civic and
formative
dimension of
his/her
functions, along
with its inherent
and associated
ethical and
deontological
requirements. 4.
Lifelong
professional

depend on the
specific actions of
the own practice
(which is socially
and ethically
framed).1.3 The
teacher
encourages the
students’
development of
autonomy and
their full inclusion
in society, taking
into account the
complex and
differentiated
nature of school
learning. 2.
Teaching and
learning
development
dimension2.1
The teacher
promotes
meaningful
learning
according to the
class’ curricular
project learning
outcomes,
developing the
key and core
competences
that structure
and integrate it.
2.2 The teacher
uses the specific
knowledge from
his/her own
specialty,
transversal and
cross-disciplinary
knowledge in an
integrated way,
according to
his/her level and
educational cycle.
2.3 The teacher
organises
teaching and
promotes
learning,
individually or in
teamwork,
framed in the
epistemological
paradigms of the

competencias
básicas en este
último ámbito.

training
project.4.4 The
teacher develops
personal, social
and professional
competences
from a lifelong
perspective,
considering the
differences and
the similarities of
national and
international
realities,
especially from
the European
Union. 4.5 The
teacher
participates in
research projects
regarding
education,
learning and
students’
development.

processes and
curricular
management.
2.9 The teacher
stimulates the
conjoined
construction of
democratic
cohabitation
rules, and
confidently and
flexibly
manages
problematic
situations and
interpersonal
conflicts of
diverse nature.
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language, both
orally and in the
written form, which
becomes a goal of
his/her training
action.

diverse natures
(what is known as
the curriculum).
This, set in a
specific moment
and in the context
of a temporal and
negotiated social
construction, is
understood, in
relation to an
integral
development, as a
need and a right
for everyone.1.4
The teacher
promotes the
quality of
educational
insertion contexts,
so as to guarantee
students’
wellbeing and the
development of
all the
components of
their individual
and cultural
identity. 1.5 The
teacher
analytically
identifies and
respects the
cultural and
individual
differences
amongst students
and the members
of the educational
community,
valuing the
different
knowledges and
cultures whilst
overcoming
exclusion and
discrimination.2.
Teaching and
learning
development
dimension2.7.
Differentiated
pedagogical
strategies are
developed, which
lead to success
and development

the interaction
between the
different
educational levels
and cycles.3.3 The
teacher integrates
the community’s
knowledge and
social practices in
the curricular
project, giving
them educational
relevance. 3.4 The
teacher
collaborates with
all the educational
agents, favouring
the creation and
development of
mutual-respectbased relationships
between teachers,
students,
educational
managers, nonteaching staff and
other institutions
from the
community. 3.5
The teacher
promotes
interactions with
families, specially
in relation to the
students’ life and
training
projects.3.6 The
teacher sees the
school as a centre
of social and
cultural
development,
cooperating with
other institutions
from the
community and
participating in
their projects.3.7
The teacher
cooperates in the
elaboration and
development of
intervention
studies and
projects integrated
in the school and
in its context.4.

development
dimension4.2
The teacher
reflects on
ethical and
deontological
aspects that are
inherent to
his/her
profession,
evaluating the
effects of the
decisions he/she
makes.

different fields of
knowledge and in
the pedagogical
options and
founded
didactics, using
the experimental
activity whenever
it is adequate.

UK

3. Demonstrate good
subject and
curriculum
knowledge.3.1. Have
a secure knowledge
of the relevant
subject(s) and
curriculum areas,
foster and maintain

1. Set high
expectations
which inspire,
motivate and
challenge
pupils.2.2. Be
aware of pupils’
capabilities and
their prior

8. Fulfil wider
professional
responsibilities.8
.1. Make a
positive
contribution to
the wider life
and ethos of the
school. 8.3. Take

2. Promote good
progress and
outcomes by
pupils: 2.1. Be
accountable for
pupils’
attainment,
progress and
outcomes. 6.

4.3. Set
homework and
plan other outof-class activities
to consolidate
and extend the
knowledge and
understanding
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1.1. Establish a
safe and
stimulating
environment
for pupils,
rooted in
mutual respect.
4. Plan and
teach well

of every student
in the
sociocultural
setting of social
diversity and
subject
heterogeneity,
mobilising values,
knowledge,
experiences and
other components
of the contexts, as
well as personal,
cultural and social
students’ paths.
2.8 The teacher
guarantees the
development of
educational
activities that
work as a support
for students, and
cooperates in the
detection and
guidance of
children or
teenagers with
special
educational
needs.3. School
participation and
relationship with
the community
dimension3.1 The
teacher sees the
school and the
community as
spaces for
inclusive
education and
social
intervention, from
an integrated
students’
development for a
democratic
citizenship
perspective.
1.2. Set goals that
stretch and
challenge pupils of
all backgrounds,
abilities and
dispositions. 5.
Adapt teaching to
respond to the
strengths and

Lifelong
professional
development
dimension4.3 The
teacher sees
teamwork as a
factor that
enriches his/her
own training and
professional
activity, focusing
on a knowledge
and experience
exchanging
process.

8.2. Develop
effective
professional
relationships with
colleagues,
knowing how and
when to draw on
advice and
specialist support.

4.5. Contribute to the
design and provision
of an engaging
curriculum within the
relevant subject
area(s). 10. Teachers
must have proper
and professional
regard for the ethos,

1.3. Demonstrate
consistently the
positive
attitudes, values
and behaviour
which are
expected of
pupils. 3.2.
Demonstrate a

pupils’ interest in the
subject, and address
misunderstandings.
3.3. Demonstrate an
understanding of and
take responsibility for
promoting high
standards of literacy,
articulacy and the
correct use of
standard English,
whatever the
teacher’s specialist
subject. 3.4. If
teaching early
reading, demonstrate
a clear understanding
of systematic
synthetic phonics.
3.5. If teaching early
mathematics,
demonstrate a clear
understanding of
appropriate teaching
strategies.

knowledge, and
plan teaching to
build on these.
2.3. Guide pupils
to reflect on the
progress they
have made and
their emerging
needs. 2.4.
Demonstrate
knowledge and
understanding of
how pupils learn
and how this
impacts on
teaching. 2.5.
Encourage pupils
to take a
responsible and
conscientious
attitude to their
own work and
study. 4.2.
Promote a love of
learning and
children’s
intellectual
curiosity. 4.4.
Reflect
systematically on
the effectiveness
of lessons and
approaches to
teaching.

responsibility for
improving
teaching through
appropriate
professional
development,
responding to
advice and
feedback from
colleagues.

Make accurate
and productive
use of
assessment.6.1.
Know and
understand how
to assess the
relevant subject
and curriculum
areas, including
statutory
assessment
requirements.
6.2. Make use of
formative and
summative
assessment to
secure pupils’
progress. 6.3. Use
relevant data to
monitor progress,
set targets, and
plan subsequent
lessons. 6.4. Give
pupils regular
feedback, both
orally and
through accurate
marking, and
encourage pupils
to respond to the
feedback.

pupils have
acquired.
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structured
lessons.4.1.
Impart
knowledge and
develop
understanding
through
effective use of
lesson time. 7.
Manage
behaviour
effectively to
ensure a good
and safe
learning
environment.7.
1. Have clear
rules and
routines for
behaviour in
classrooms,
and take
responsibility
for promoting
good and
courteous
behaviour both
in classrooms
and around the
school, in
accordance
with the
school’s
behaviour
policy. 7.2.
Have high
expectations of
behaviour, and
establish a
framework for
discipline with
a range of
strategies,
using praise,
sanctions and
rewards
consistently
and fairly. 7.3.
Manage classes
effectively,
using
approaches
which are
appropriate to
pupils’ needs in
order to
involve and

needs of all
pupils.5.1. Know
when and how to
differentiate
appropriately,
using approaches
which enable
pupils to be
taught effectively.
5.2. Have a secure
understanding of
how a range of
factors can inhibit
pupils’ ability to
learn, and how
best to overcome
these. 5.3.
Demonstrate an
awareness of the
physical, social
and intellectual
development of
children, and
know how to
adapt teaching to
support pupils’
education at
different stages of
development. 5.4.
Have a clear
understanding of
the needs of all
pupils, including
those with special
educational
needs; those of
high ability; those
with English as an
additional
language; those
with disabilities;
and be able to use
and evaluate
distinctive
teaching
approaches to
engage and
support them.

- Deploy support
staff effectively
8.4. Communicate
effectively with
parents with
regard to pupils’
achievements and
well-being.

policies and
practices of the
school in which they
teach, and maintain
high standards in
their own
attendance and
punctuality.

critical
understanding of
developments in
the subject and
curriculum areas,
and promote the
value of
scholarship. 9.
Teachers uphold
public trust in
the profession
and maintain
high standards
of ethics and
behaviour,
within and
outside school,
by: 9.1. Treating
pupils with
dignity, building
relationships
rooted in mutual
respect, and at
all times
observing proper
boundaries
appropriate to a
teacher’s
professional
position. 9.2.
Having regard for
the need to
safeguard pupils’
well-being, in
accordance with
statutory
provisions. 9.3.
Showing
tolerance of and
respect for the
rights of others.
9.4. Not
undermining
fundamental
British values,
including
democracy, the
rule of law,
individual liberty
and mutual
respect, and
tolerance of
those with
different faiths
and beliefs. 9.5.
Ensuring that
personal beliefs

motivate them.
7.4. Maintain
good
relationships
with pupils,
exercise
appropriate
authority, and
act decisively
when
necessary.

Key
competencesKnowle
dge of a specific area
of study, including
aspects that imply
knowledge regarding
the latest facts from
the own field.

Spain (UB)

Key
competencesAbil
ity to apply
knowledge to the
professional
practices, in
order to develop
certain
competences
that allow the
elaboration and
support of
arguments, as
well as solving
problems in a
specific field of
knowledge.Specif
ic
competencesAbil
ity to organise
the own teaching
practise in the
“epistemological
paradigms of the
different subjects
of the degree”
frame, making an
integrated use of
the disciplinary,
transversal and
cross-disciplinary
contents,
according to both
the educational
stage and the
learning
outcomes of each
subject, which

General
competencesAbility
to use the new
Information and
Communication
Technologies (ICT) to
learn, communicate
and share
knowledge.Specific
competencesAbility
to integrate the
Information and
Communication
Technologies (ICT) in
both guided and
autonomous
teaching and
learning activities.

Core
competencesAbil
ity to gather and
interpret
relevant data
(usually from the
own field of
knowledge) in
order to
formulate
considered
statements,
which include
reflections on
relevant topics
related to
society, science
or ethics.
Learning skills
that are
necessary to
undertake
further studies
with a high
degree of
autonomy.
General
competencesAbil
ity to identify a
need of
information and
to search,
analyse and
process this
information, as
well as assessing,
using and
communicating it

Specific
competencesAbil
ity to use
assessment (not
only with a
certifying
function, but also
with a
pedagogical one)
as an element of
regulation and
promotion of
teaching, learning
and teacher
training
improvement,
understanding
and accepting the
need of
continuous
professional
development
through
reflection, selfassessment and
study of the own
practice.

Specific
competencesAbil
ity to design and
develop
educational
projects,
programming
units, settings,
activities and
materials
(including digital
ones) which
allow the
adaptation of the
curriculum to
students’
diversity, and to
foster the quality
of the contexts in
which the
students’
educational
process is
developed, so
that wellbeing is
guaranteed.
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Core
competences:Abilit
y to transmit
information, ideas,
problems and
solutions to a public
that is both
specialised and not
specialised.General
competencesLingui
stic skills, both oral
and written, to
teach (in Catalan,
Spanish and
English) and
communication
skills at different
levels and registers.

General
competencesAbili
ty to value
diversity as a
natural fact and to
integrate it
positively.Specific
competencesAbili
ty to motivate and
promote students’
progress within an
integral education
perspective, and
to foster
autonomous
learning with
positive
expectations
based on the
specific learning
outcomes and
contents of each
educational level.
Ability to
overcome
stereotypes,
which are preestablished and
external to
learning, and to
develop strategies
that prevent
exclusion and
discrimination.Abi
lity to identify and
give support to
students who do
not reach the

General
competencesAbilit
y to plan, organise
and manage
processes,
information and
projects, as well as
to solve problems.
Initiative and
entrepreneurship
skills to create new
ideas and actions.
Ability to work
with a team and to
collaborate or lead
when necessary.
Specific
competencesAbilit
y to collaborate
with the different
sectors of the
educational
community and
the context, and to
work in teams with
one’s colleagues,
which is a
necessary
condition to
improve
professional
practices, since
knowledge is
shared and
experiences are
valued.Understand
ing of the
characteristics and

General
competencesAbility
to value the social
and environmental
impact of actions on
the own field of
knowledge.Specific
competencesKnowle
dge of Primary
schools’ organisation
(and, if it is
necessary, of
formation centres for
adults), as well as its
diversity and the
actions implied in its
functioning.

are not
expressed in
ways which
exploit pupils’
vulnerability or
might lead them
to break the law.
11. Teachers
must have an
understanding
of, and always
act within, the
statutory
frameworks
which set out
their
professional
duties and
responsibilities.
General
competencesAbil
ity to be critical
and self-critical
through the
formulation of
considered and
reasoned
statements, and
to be ethically,
personally and
professionally
involved. Skill to
be motivated to
improve the
quality of
teaching. Specific
competencesAbil
ity to promote an
attitude of
critical and
responsible
citizenship
amongst
students. Ability
to stimulate the
conjoined
construction of
democratic
cohabitation
rules, in order to
face problematic
solutions and
conflicts and to
solve them
collaboratively.
Ability to analyse
social

are established
by the Primary
Education
curriculum.

in an effective,
critical and
creative way.
Ability to
understand
learning as a
global, complex
and
transcendent
fact. Ability to
self-regulate the
own learning
process and to
go through all
kinds of
knowledge so as
to adapt to new
situations. Ability
to reflect on
knowledge in
order to create
new
pieces.Specific
competencesAbil
ity to understand
the complexity of
education,
specifically of the
teaching and
learning
processes. Ability
to understand
and accept the
fact that
teaching
practices have to
be improved,
upgraded and
adapted
according to
scientific,
pedagogical,
social and
cultural changes.
Ability to
understand the
importance of
participating in
innovation and
research
projects, related
to teaching and
learning, in order
to integrate
innovative
proposals in the
classroom.

learning potential
or who have
attitudinal,
emotional or
social difficulties.
Ability to ask the
different services
and specialists for
advice in order to
pay attention to
the diversity of
special
educational
needs.
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conditions in which
school learning is
carried out, and
ability to identify
how these can
affect students’
development.
Ability to develop
the tutorial
functions,
orientating
students and
parents, trying to
reach agreements
and cooperation
with families,
taking into account
different family
backgrounds and
lifestyles. Ability to
promote and to be
a leader of the
development and
implementation of
curricular
proposals in the
school, in which
higher
qualifications are
required. Ability to
become
responsible for
invigorating the
quality
improvement
processes of this
area.

inequalities,
which are
framed in the
complex
relationship
between
education and
school and the
teacher’s role to
eliminate or
transform them.
Ability to assume
the ethic role of
the teacher and,
therefore, to act
responsibly,
make decisions
and critically
analyse the
conceptions and
proposals related
to education,
both originated
from research
and innovation,
on the one hand,
and educational
administration,
on the other.
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